
  

Three minute   
motivator 

 
If you notice that your students 
concentration is starting to falter 
why not try this tried and tested 
technique we like to give stu-
dents a brain break.  It’s also 
ideal for revision…. 
 
Verbal tennis rules  
Students work in pairs and de-
cide who is going to serve.  
Teacher decides on the topic. 
The server starts by saying a 
word or phrase associated with 
the topic, the partner then has to 
respond with a second word or 
phrase, this ‘to and fro’ contin-
ues until one student hesitates 
or repeats a phrase that has 
already been used.  This scores 
a point for their rival.  The scor-
ing follows the rules of tennis.   
 
You could extend this by putting 
topics up on the board, so that 
students have to change on to a 
new topic after they complete 
each game.  
 
Try it as a…. 
Starter to recap learning from 
previous lesson or as an infor-
mal test. 

Questions, Questions, Questions 
Socrates the Greek philosopher is credited with a 
method of engaging people in dialogue which 
requires deep thought.  Given that this is our am-
bition in our classrooms, it is an extremely useful 
model to build into our day-to-day practice. It’s a 
good way to move our questioning up Bloom’s 
Taxonomy and so improve the understanding of 
students.  There are six main categories:- 
 
1 Get your students to clarify their thinking 
For instance “Why do you say that?” ....”Could 
you explain that further?”  
 
2 Challenging students about assumptions 
For instance “Is this always the case?  Why do 
you think that this assumption holds here? 
 
3 Evidence as a basis for argument 
Questions such as “Why do you say that?” or “Is 
there reason to doubt this evidence?” 
 
4 Viewpoints and perspectives 
This challenges the students to investigate other 
ways of looking at the same issue.  Examples 
may include “What is the counter argument 
for…?”  or Can/did anyone see this another 
way?” 

5 Implications and consequences 
Given that actions have consequences, this is an 
area ripe for questioning.  “But if that happened, 
what else would result?”  or “How does… affect 
….?”  By investigating this, students may ana-
lyse more carefully before jumping to an opinion 
 
6 Question the question 
Just when students think they have a valid an-
swer this is where you can tip them back into the 
pit…..”Why do you think I asked that question? 
Or “Why was that question important?” 
 
Professor Guy Claxton believes that we should 
celebrate “stuckness” and using Socratic ques-
tioning creates many more pits for students.  We 
believe this model can play a key role in transfer-
ring the responsibility for learning to the students 
in front of you and will force them to think and 
talk more about their learning.   
 
Jeremy Paxman’s famous grilling of Michael 
Howard will help you get in role for Socratic 
questioning. 
 
http://www.youtube.com/watch?v=BklT7Qy07Is   
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Odd one out…. 
 
A useful but simple technique for creating a pit in lessons, is the use of 
odd one out exercises.  When using the odd one out strategy, students 
are asked to identify a similarity that distinguishes two items (or more) 
from a third, looking for shared properties.   
 
These can be made more challenging when there is more than one po-
tential solution.  They are great for stimulating discussion in class and 
giving you the opportunity to question students about the reasons behind 
their answer.  The exercise can then be extended into prioritizing which 
item has greatest similarity or differences with others or identifying other 
items that could have been substituted.   
 
Students could be given responsibility for creating their own to try and 
outfox others in the class or even you! 

AEE 
KRU 

Look at these letters, and 

rearrange them until you 

discover a recognizable 

word. Mix them freely.  

What do you find? 

SATs 

Memorial   

editio
n 



MALIT, in association with Osiris Educational and Lancashire Learning Excellence, have established a valuable new 
link with Edge Hill University in Ormskirk.  This will enable your work and self-reflection on the Outstanding Teaching 
programme to gain you credits towards Masters Certification.  The first module of study is worth 20 credits of the 180 
credits required to complete the Masters.   It involves production of a 5000 word research project based upon a re-
flection of your practice, reading of relevant educational theorists and an evaluation of how aspects of the Out-
standing Teaching programme have impacted on teaching and learning in your classroom.   
 
This may provide a valuable opportunity to collate evidence for threshold applications, performance management and 
for your own CPD.  Both Mark and Andy have signed up and will be working towards certification as well.  So feel 
free to ask us for more information or help. 
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We feel that Russian psychologist, Lev Vygotsky has 
hero status for two reasons. 
 
First, he was one the first researchers to recognize the 
importance of the social aspects of learning .  He 
found that learning was significantly improved by stu-
dents talking about their learning, and discussing 
ideas.   
 
The other reason for his status are his ideas on the 
zone of proximal development (ZPD).  He referred to 
this zone as that which contains the tasks that the 
students can achieve with the assistance of an adult.  
In this learning-centred teaching process, the teacher 
first models a new strategy in the context of its use 
and students watch. As this is done, the teacher will 
talk through what the strategy is, when the strategy 

should be used, and how to go about using it. The next 
step is for the teacher to engage in the task with the stu-
dents helping out. The third step is for students to take 
over the task of using the strategy with the teacher help-
ing and intervening as needed. 
 
Finally, the student independently uses the strategy and  
if the students experience problems the teacher may have 
to move back a step by providing help or asking questions 
about how the students are thinking through the process 
(metacognition).    
 
This process is also referred to as ‘scaffolding’.  Where 
the teacher ensures that students have gained under-
standing of the relevant concepts etc and then might ask 
leading questions or encouraging students to work 
through a related but more familiar example first to build 
confidence. 
 
 
 

Lessons for our lessons  
 
1. Try to create as many opportunities for students to 

talk about their learning, the processes and strate-
gies they used to e.g. solve problems or identify 
links between ideas.  Discussions that develop 
recognition of alternative strategies can bring great 
benefits.  Professor John Hattie concluded that 
discussion groups, practice by doing and teaching 
others gave significantly higher recall rates 
amongst students than passive learning. 

 
2. Use your expertise to scaffold learning where stu-

dents are working in their ZPD.  Encourage them 
to relate their existing knowledge and strategies 
(even from other subjects) to help them master the 
new skills.  This is crucial to consider when creat-
ing “pits” for our students.  Don’t make them too 
deep! 

MALIT Heroes—Lev Vygotsky 

Masters Accreditation from Edge Hill University 


