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Level up 
dialogue 

What is it? Application of this 
Talking activity  

How does it help 
learners to make 
progress? 

Teacher reflections 
from this activity 

Talk tokens 

 
Each student has a given number 
of talk tokens that they have to 
use within a discussion. These can 
be tiddlywinks, cardboard shapes, 
poker chips etc. 
 
 

Students have to aim to use all their 
tokens within a discussion, they 
cannot be traded or bargained for, 
once their tokens are used up they will 
have to wait for more tokens to 
become available or write down their 
comment for later use. 

For a quiet student having to 
speak can be an intimidating 
experience.  In the first instances 
give these students less tokens 
but make sure there are secure 
signposted, opportunities for 
them to use them. For a talkative 
student who can be prone to 
dominate the discussion they will 
have to think before they talk and 
use their tokens wisely.  

Do all of our students make 
an equal contribution to 
classroom dialogue? 
Are our students co-
operating with us and each 
other sufficiently? 
What more could we do to 
encourage all students to 
talk at appropriate points in 
the lesson? 

Extended 
talk 

Pose an opening question for 
discussion and students are only 
allowed to contribute if their 
response or comment brings a new 
point to the deliberations.  

Many English teachers use the 
acronym PEE when encouraging 
students to write to higher levels.  This 
stands for Point, Example, Explain.  
Sometimes it’s PEEL where the L is 
Link (with another text, concept or 
character). Another mantra is Point, 
Because, Therefore, However.  Again 
this extends a student’s initial thinking 
and through repetition helps them to 
extend both speech and writing. 

This means that a student cannot 
repeat or reiterate a statement 
already made, their contribution 
has to be new and different and 
must either challenge or support 
a comment already made.  
Many teachers realise that for 
their students to write with more 
detail and sophistication they 
need to talk with more detail and 
precision.   

Are our students extending 
their own or each other’s 
ideas? 
Can we routinely provide 
students with acronyms or 
mantras that help them to 
extend their own speech and 
writing? 
Can we help students to see 
the link between extended 
talk and more precise 
writing? 
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Audience 
talk 

 

 
This is a way of getting students to 
think about whom they are talking 
to and who might be listening in 
on their discussion.  

Ask students to imagine there is 
someone in the classroom, (or 
virtually create someone) listening to 
their dialogue and that they must 
adjust their speech accordingly. For 
example it could be an Examiner in 
their subject or a significant individual 
from the past.  To make it more fun 
these characters could regularly 
appear on our board or from a desk 
draw. 

Presenting a speech to a virtual 
figure creates a realism and 
purpose to the lesson.  This 
unlocks the powerful 
motivational triggers of 
imagination and relevance.   
Asking the class to consider the 
impact of this type of talk and 
how we can improve next time 
we encounter it builds meta-
cognition. 

Do our students consider 
their audience enough when 
they speak or write? 
How can audience talk make 
learning more fun? 
Does varying the audience 
allow us to ask more meta-
cognitive questions such as 
“how was this type of 
discussion different from...?” 

Paired talk 
and Small 
group talk 

Paired and small group talk usually 
involves posing a question or a 
hypothesis and encouraging 
students to discuss this.  It is often 
a good idea for one student to be 
the scribe so that each member 
and the teacher can see what ideas 
they have come with so far.  

Use the time during paired talk to 
wander around the classroom 
listening in to the discussion and 
posing more challenging questions to 
the small groups who require it.  
We can take this opportunity to 
record points of interest that are 
worthy of whole class discussion and 
can move the knowledge and 
understanding of the whole class 
forward.  We can also allow more able 
students to extend their thinking 
further by pairing up with other more 
able students who may hold different 
views. 

Paired talk and small group talk 
involves the student who is less 
keen on speaking in front of the 
whole group. 
When used at the start of a 
lesson following a reading 
homework this technique allows 
us to gauge the degree of 
understanding and level of follow 
up required. 

Do we ask students what 
types of talk they are most 
comfortable with? 
Can we become better at 
listening in on paired and 
small group talk and in so 
doing think about the next 
phases of the lesson? 
Are we creating interesting 
enough questions, scenarios 
and pre-reading tasks that 
will stimulate purposeful 
small group discussions? 

 
The more you can train your students to talk in different ways the more you can reduce the percentage of teacher talk in a lesson.  
*The ideas within this 4by4 have been adapted with permission from Joanne Philpott’s book Captivate your Class.  They are used by teachers within our Outstanding Teaching Intervention courses (OTI).   
To find out more about OTI or our other courses contact us at www.malit.org.uk 
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