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Level up 
Learner 
Clarity 

What is it? Application of this 
activity  

How does it help 
learners to make 
progress? 

Teacher reflections 
from this activity 

Explaining 
visually 

 

 

We love the simplicity of the London 
Underground map.  Travellers can refer to 
it throughout their journey. It helps them 
to see how they are progressing from 
where they started and how many stops 
they have left.  Similarly, for our classes 
learning is a journey and having a map to 
use as a guide can be a massive help.    
 
Having a map forces learners to think 
about their planning.  In a similar way the 
map of the London Underground can be 
used to help learners to understand 
where they are, and what steps lie ahead.  
Why not create your own tube map for 
your learners here http://bit.ly/1nvNu78  

When learners are clear about the 
thinking steps required to complete 
a piece of work then they are able to 
be more autonomous.  They are 
better able to plan their next steps 
and give themselves more accurate 
feedback about their progress on the 
journey.  Having a map also ensures 
fewer learners get lost on the 
journey!   
Teachers find that using a map 
ensures that discussions about 
progress with learners are much 
more focussed.  Turning the learning 
journey into a map is particularly 
useful for projects and whole 
modules of work.   

What topics do you teach that 
might lend themselves to 
explaining the steps visually?  
 
How might you display this 
journey so that learners can see 
it at all times? Laminates?  
Posters? 
 
How can you ensure that 
learners know what ‘stop’ they 
are at and the gaps they still 
have before they reach their 
destination? 

Co-create 
success 
criteria  

  

An excellent way to create clarity is to 
challenge your class to co-create the 
success criteria.  This can be done by 
sharing excellent examples of work and 
challenging learners to analyse and 
evaluate the key features that make the 
work so exemplary.  Debriefing the 
activity afterwards with the class is key.  
This enables the teacher to correct any 
misconceptions or address any oversights 
where necessary.  Remember you are the 
expert and no success criteria stands 
unless you’ve verified it. 

It’s good practice to encourage 
learners to struggle with notions of 
quality.  Which is best?  Why is it 
best? What might make it even 
better?  How is exemplar A better 
than exemplar B? 
Giving time for learners to openly 
discuss and wrestle with what they 
consider to be the positive or 
negative features of a piece of work 
really helps their clarity.  It also helps 
them to understand how they might 
avoid common mistakes. 

Do you have good examples of 
work that you could get 
learners to unpick? 
 
Are your learners clear why the 
work is of such a high standard 
or deserving of a particular 
grade? 
 
How can you get learners 
excited about examining good 
examples of work? 

http://bit.ly/1nvNu78
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WAGOLLs 

  

 

WAGOLL is an acronym that is often part 
of the shared language in classrooms 
where clarity rules. It stands for What A 
Good One Looks Like.  Teachers use 
WAGOLLs to explain the features and 
qualities of the work that they want the 
class to meet or even exceed. It is then 
put up on display. Learners can then refer 
to it whenever they need to.  They can 
also compare their own work as it 
develops, with the WAGOLL.   
Starting a topic with a model of the 
desired outcome gives learners the ‘Big 
Picture’ right from the outset. It’s not 
impossible to complete a 1,000 piece 
jigsaw puzzle without looking at the 
picture on the box, but it’s a lot easier 
when you can see it!  

WAGOLLs enable teachers to 
effectively demonstrate the key 
features of high quality work.  If that 
piece of work happens to be the 
work of a learner from a previous 
year, then the class can be 
challenged to try and improve on its 
quality.   
Explaining the WAGOLL in detail to a 
class helps them to gain better 
understanding of the key 
‘ingredients’.  This helps them to 
understand the thinking steps 
required to replicate it.   
Having a WAGOLL enables learners 
to see how close they are to 
finishing, thus building their feeling 
of competency. 

Do you regularly show learners 
examples of what high quality 
finished work should look like 
before you start teaching a 
topic? 
 
What will the final product look 
like? And during the journey, 
what will it look like at 
intermediate stages?     
 
If you have never taught a topic 
before then why not try to find 
an excellent model or even 
create one yourself?   

Find and Fix 
challenges 

 

Challenging learners to explain a model of 
good practice or a worked example helps 
them to become clearer about what they 
are learning.  Some of these challenges 
could involve finding errors, others 
around fixing them.  So we’ll collectively 
call them ‘Find and Fix’ challenges.  They 
can be used in almost any subject from art 
to mathematics.  It can be used with exam 
question answers, coursework, essays, 
assignments, and so on.   
This strategy is more fruitful than the 
more common strategy of ‘showing them 
a couple on the board and then getting 
them to do lots themselves’.   

Making time for learners to interact 
with worked examples really helps 
them to understand do’s and don’ts 
for different topics.  This approach is 
especially helpful with less confident 
learners.  It’s also straightforward to 
devise a points system such as 1 
point for spotting an error, 2 points 
for fixing one, and 3 points if you can 
explain it clearly to others.  However, 
learners lose points if they identify 
an error when there isn’t one there 
(so it’s good to occasionally give 
learners some worked examples with 
no errors in and pretend there are). 

Can you create some work with 
deliberate mistakes or find 
some work with errors for 
learners to examine? 
 
How might you use 
motivational triggers such as 
curiosity and challenge to make 
this process more engaging for 
learners? 
 
How can you use Find and Fix 
strategies to help learners to 
avoid common pitfalls for 
particular topics? 

 
The more clarity learners have about what to do, how to do it, and what the final outcome should look like, then they are more able to get into ‘flow’.  Without clarity, learners will be de-motivated, instead they 
have to rely constantly on feedback from their teacher about how they are progressing.   
The ideas within this 4by4 come from teachers who have gone through the Outstanding Teaching Intervention (OTI).  To find out more about OTI or our other courses contact us at www.malit.org.uk 
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