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Level up 
Learning 
Performances* 

What is it? Application of this activity  How does it help 
learners to 
demonstrate 
progress? 

Teacher 
reflections from 
this activity 

Trading 
cards 

 

 
 
Trading Cards are a version of 
classic game ‘Top Trumps’.    
 
Download a template here. 
www.malit.org.uk/downloads 

In an English lesson, students could produce a card for 
Romeo assessing his loyalty rating, fear rating and love 
rating for different scenes in Shakespeare’s Romeo and 
Juliet. The reverse side of the card could provide space for 
quotes and page references which would be used to justify 
the ratings given. The challenge of attributing a numeric 
score to a particular characteristic or quality of a person, 
feature, or object can create fantastic discussion between 
students where they have different ratings; leading to 
students demonstrating the depth of their learning. This 
flexible tool could be used to compare/contrast leaders or 
kings, theories, stages in a sequence, methods, indeed 
we’ve seen this idea adapted in many different ways across 
many different subjects, particularly where learners need to 
analyse, compare, contrast, and rank information and ideas. 

When learners create trading 
cards they are using higher order 
thinking skills.  They are analysing 
information about the concept or 
idea and evaluating what rating 
they would give and why.  By 
giving learners a pack of 
information or sources which has 
to be read, and then analysed we 
ensure that new learning is taking 
place for everyone in the class. 

Can we make learning more 
playful through getting 
learners to create resources or 
games?  
 
Can we get the class to 
achieve consensus or agree to 
disagree on their different 
interpretations of the concept 
or topic being explored? 
 
Can we encourage learners to 
partially create their own 
criteria to open up new 
avenues for learning? 

Visual 
metaphors  

 

 
 
The representation of a person, 
place, thing, or idea by way of a 
visual image that suggests a 
particular association or point 
of similarity.  

Try asking learners to come up with a visual metaphor by 
way of explanation.   
Students can use mini whiteboards/slips of paper to create 
an image or series of images which they feel best 
represents the concept/relationship being studied.  
Alternatively we can give learners a series of images and 
ask them to choose or rank them.  In each case it is usually 
a good idea to ask students to verbalise their thoughts 
around the image(s) so that we get to hear the students 
reasoning.  
The thinking time for a good visual metaphor is crucial and 
getting pairs or small groups working on the process is also 
very productive.   
  

When students create a visual 
metaphor they are 
demonstrating their learning to 
the teacher.  What metaphors do 
well is handle complexity.   
Often the quality of answers 
demonstrates much deeper 
learning than most teachers can 
draw out by questioning.  Be 
prepared to be shocked by the 
quality of ideas but remember to 
get students to explain the 
reasons behind their choice.  

Can we create more thinking 
time in lessons during which 
we require learners to create 
good visual metaphors that 
help them to learn at a deeper 
level? 
 
Can learners create a range of 
visual metaphors and then 
rank them in terms of 
usefulness or insightfulness? 
 
Can we use pictures as a way 
of encouraging learners to 
become better at creating 
metaphors? 
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Student 

Presentations 

 
 
Students present to the whole 
group individually or as part of 
a whole group.  Presentations 
can be completed as 
individuals, in pairs or groups.  
The key is not to get the 
students to simply repeat back 
what they have read or been 
taught. 

The pressure to present and to be evaluated gets students 
to think hard about how they summarise and convey their 
learning.  They can be used as part of the process of getting 
students to act as the teacher.   
 
Getting students to create presentations that demonstrate 
learning. For example presentations that:- 

 Explain the new learning to a younger age group 

 Correct the common misconceptions that other 

students might make on this topic 

 Apply the learning to a new situation e.g. choice of 

advertising for a firm. 

 Explain the differences and similarities between 

the new concept and another. 

Make sure the presentations are interactive so the 
presenters take questions from the audience. 

You really are demonstrating that 
you have learnt a concept if you 
can teach it to others. 
 
The quality of presenting can be 
improved by using a series of 
simple levels or a rubric such as 
the Presentation Rubric at 
www.malit.org.uk/downloads 
 

How could you use 
presentations to challenge 
learners show their learning? 
 
Can we vary the formats of 
these presentations so that 
they become exciting and 
challenging? 
 
Can we encourage students to 
give each other constructive 
feedback about their 
presentations? 

Musical 
Performance 

 

 
 
Use music and rhythms to 
produce learning.  By 
composing a song/rap/piece 
learners can distil and refine 
their knowledge into a new 
form which pushes them to a 
deeper level of learning.   

For example, a teacher chooses a number of pieces of 
music which are distinctly different.  From these students 
are required to match the music with (the character, the 
stage of the cycle or process e.g. how a volcano erupts). 
Students can bring in their own examples of music to show 
learning and their interpretation of a concept, a process or 
a relationship.  This can also be achieved by getting them to 
choose a song and then creating new lyrics that cover the 
aspects of the topic. 

As well as a checklist highlighting 
what aspects of the topic / 
syllabus need to be covered 
through their musical 
performance. Learners can assess 
each other’s musical 
performances once they have co-
created the success criteria for 
what makes a great performance.  
This will help to make the new 
learning more memorable. 

Ask learners if this 
concept/character/formula/ 
equation/process was a song 
on your iPod what would it 
be? 
 
How can music be used to get 
learners to understand at a 
deeper level? 
 
Where do musical examples 
already exist that help 
learners to understand or 
remember? 

* Learning performances are the ‘performance’ that students demonstrate that they have gained the  new knowledge, understanding or skills that they have been taught. They are the evidence of progress and also 
the reliable proof that the teacher can move onto to the next stage of the lesson.  Simply getting students to repeat what they have taught back to their teacher “parrot fashion” is not a learning performance.    
 
The ideas within this 4by4 have been developed with teachers on the Outstanding Teaching Intervention (OTI).  To find out more about OTI or our other courses contact us at www.malit.org.uk 
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